Protestant, and then Catholic colleges and universities, both large and small, research universities and liberal arts colleges, evolving into institutions that reflect the modem university's understanding of the academic profession-a selfunderstanding in which religion is viewed at best as separate and irrelevant or at worst an obstacle to education.
Despite these studies, many scholars now argue that it is not inevitable that religious colleges and universities must be transformed into secular institutions in order to achieve academic quality (McMurtrie 2000).1 And, research is emerging to support the proposition that religiously-based higher education is not necessarily inferior to secular higher education ( 
OUTRAGEOUS IDEA
Efforts to relate a religiously informed account of reality to standard academic practices are typically referred to as "integrating faith and learning." In the 19th century, both Catholic and Protestant higher education shared the assumption of the unity of truth, and thus regarded faith and learning as legitimate concerns of the college or university (Gleason 1995; Reuben 1996) . During the 20th century, however, colleges and universities assumed responsibility for learning while the church became the sole guardian of faith (Sloan 1994) , leaving little room for distinctive faith-based higher education. Marsden, in The Outrageous Idea of Christian Scholarship (1997:42), argued that if "teachers' religious viewpoints are relevant to their academic interpretation, there is no reason why they should not have the freedom to say so" but admitted that most faculty would see such a pedagogical approach as "outrageous." Fisher (1995) studied the curricula of 69 colleges affiliated with the Presbyterian Church, compared them with offerings at secular schools, and found little difference in what was being taught. After examining seven theological/ecclesiological traditions, Burtchaell (1998) concluded that a significant factor in the secularization of faith-based higher education is that most academics have lost interest in integrating faith and learning.
THE IMPORTANCE OF FACULTY
Whether or not faith and learning are integrated at religious colleges and universities depends increasingly on the faculty who often regard themselves as independent professionals committed to their discipline rather than to their universities and its sponsoring bodies, and who, through committees, largely control hiring and the curriculum (Jencks and Riesman 1968; Stinchcombe 1990; Schrag 2000). It seems clear that religious colleges and universities can be academically distinguishable from their secular counterparts if faculty attempt to integrate faith and learning in their teaching, resulting in a curriculum with distinctive elements. Thus, our research seeks to determine if faculty at religious colleges and universities are committed to the integration of faith and learning and if they are prepared to do so in the classroom and the curriculum. To contend that the future of religious higher education depends on the answers to these questions might be an overstatement, but the nature of religious higher education certainly depends on how faculty answer these questions.
DATA AND METHODS
Our attempt to answer these questions relies on a survey of faculty at six faith- To help integrate faith and learning, some courses in the SCHOOL NAME core curriculum, beyond those in religion, should include discussions of Christian perspectives: (Check all those with which you agree.) _ on God (in philosophy, for example); _ on the nature of the universe (in physics, for example); _ on society (in sociology, for example); _ on human beings (in biology and psychology, for example); _ as opportunities arise in the various disciplines, but not systematically, in most disciplines.
The statements are sequenced in a way that allows respondents to choose a broad and abstract integration of faith and learning (e.g., in philosophy) or a more focused and tangible integration (e.g., in biology and psychology). We assumed that most faculty would take positions between the two end points, and that responses would tend to skew away from the integrationist end of the continuum. We were wrong.
The 
DESCRIBING THE TWO CAMPS
In order to describe the integrationists and separatists we first create two binary variables separatist (1 =no to all four questions; O=yes to one or more), and integrationist (1=yes to all four questions; O=no to at least one question). We Table 1 presents multivariate logistic regression analysis predicting the ceteris paribus probability that a respondent is a separatist on faith and learning. This model shows a number of important relationships. Female faculty members are more likely to be separatist than are male faculty members. The odds of a male faculty member being a separatist are 29% lower than the odds for a female faculty member being a separatist. Since traditional Catholic, Baptist, and LDS theology all ascribe distinct and non-leadership roles to females, it would not be surprising to find that female faculty are less likely than their male counterparts to incorporate theology into the curriculum.
Faculty members at doctoral universities are almost twice as likely to be a separatist as are those faculty members at liberal arts colleges. Stronger still is the effect of religious affiliation. Faculty members whose personal religious affiliations do not match the affiliation of their institution are more than twice as likely to be separatists as are faculty members whose affiliation matches the institution. Table 1 also presents the results for whether or not the respondent is an integrationist. These results, to some extent, are complementary to those found for the odds that one is a separatist. For example, faculty whose personal religious affiliation is the same as the institution's religious affiliation are 2.6 times more likely to be an integrationist, compared to faculty with other religious affiliations. In addition, faculty members at liberal arts colleges, in this case Georgetown and Samford, are twice as likely to report being an integrationist than are faculty at the doctoral granting universities in the sample. This distinction is predicted in the analysis of Jencks and Riesman (1968) and Marsden (1994) who observe the secular demands (diverse faculty and students, multiple goals, guild and professional standards, external funding) on research universities.
The odds that a full professor is an integrationist are 24% higher than the odds that a non-full professor is an integrationist. This suggests several possibilities. The most obvious is a generational cohort effect with older faculty more likely to embrace an integrationist position. Another possibility is that rather than age, it may be that the longer one stays at a religious institution, the more knowledgeable one is about how to incorporate religious views, or it may be that promotion is at least partially dependent upon a willingness to integrate faith and learning. These effects are difficult to separate statistically, and all may be operating simultaneously.
Unlike the model for separatists, gender has no effect on the probability that one is an integrationist. Females are more likely to be a separatist, but males are statistically no more likely than females to be an integrationist. Being a faculty member at BYU is an important predictor of being an integrationist, and not surprisingly, BYU faculty are less likely to be separatists. Having a degree from the same institution where one works has no net effect on the probability of being either a separatist or an integrationist.
SUMMARY AND IMPLICATIONS
Faculty at religious colleges and universities are likely to be in one of two camps concerning a key (arguably the key) issue facing faith-based higher education. At all six schools represented in our sample, the largest two groups of faculty were those who adopted a consistent separatist or integrationist position on faith and the core curriculum. The integrationist camp is more likely to predominate at liberal arts colleges or BYU and is more likely to be comprised of males, full professors, and faculty who share a denominational affiliation with their current institution. Conversely, the separatist camp is likely to be larger at research universities associated with the Baptist or Catholic denominations. In the separatist camp we are likely to find higher proportions of women, assistant professors, and faculty whose denomination is distinct from their current school.
The most powerful and perhaps the most controversial finding focuses on the match between the denominational choice of the faculty and the denominational heritage of the college or university. For example, based on our models, a male, full professor at Boston College who is Catholic has only a one-in-three chance (.34) of being in the separatist camp. However, a male, full professor at Boston College who is not a Catholic has a slightly more than one-in-two probability (.54) of being in the separatist camp. There may be many sound reasons to hire faculty outside the denominational ties of the school (e.g., religious diversity, strong scholarship), but engendering support for a core curriculum that integrates faith and learning is not likely to be among them.
Since religious liberal arts colleges have different expectations than their research university counterparts, perhaps the least surprising finding is that faculty at liberal arts colleges are twice as likely to be in the strict integrationist camp. At research universities, faculty tend to see themselves and their colleagues as a company of scholars, committed to the discovery and dissemination of truth or knowledge, each doing their own work in their own specialized way (Jencks and Riesman 1968). Conversely, liberal arts faculty are heirs to the 19th century denominational college; they remain influenced by, and preservers of, the ideal of the unity of truth, a unity ultimately illumined by faith (Mannoia 2000) .
Although it may not be surprising, one must note the remarkably distinctive characteristics of faculty at Brigham Young University. Even after controlling for background differences, faculty at BYU are more than twice as likely to be supportive of integrating faith and learning than are their counterparts at other religious colleges and universities. LDS faculty and the LDS approach to sponsoring higher education are quite distinct from the other schools represented in our sample. The degree to which distinctive LDS history and theology leads to distinctive Mormon social arrangements is well established in areas such as politics (Mazur 1999 These findings concerning the two camps of faculty opinion and the degree to which opinion is explained by factors such as the overlap between faculty denomination and institutional tradition are based on the largest number of surveys to ever consider the integration of faith and learning. However, the findings could be expanded and perhaps corrected with surveys of faculty at secular colleges and universities and by ethnographies that examine the syllabi and instruction methods of those faculty identified as integrationists or separatists.
